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The Indiana Association of School Psychologists (IASP) supports and promotes efforts to create safe, secure, and 
peaceful schools free of the destructive influence of violence in all of its forms. Schools must implement purposeful, 
coordinated strategies that increase levels of safety and security that simultaneously promote student wellness and 
resilience.  IASP upholds all evidence-based policies and practices that promote the safety of our students, schools, and 
communities because these efforts improve students’ readiness to learn and build school climates characterized by 
positive civil engagement.  

School violence is a broad term that includes overt aggressive behaviors such as physical fights on campus, bullying, 
physical assault, bombing, arson, or other deliberate means of causing harm to the staff and students. Sadly, it includes 
rare, tragic, and devastating school shootings. In addition, school violence includes more covert behaviors that increase 
fear and diminish school safety such as threats of injury at school, weapons possession, and harassment (Furlong, Jones, 
Lilles, & Derzon, 2010).  

Parents trust that schools will reduce students’ exposure to all types of harm including, but not limited to, campus 
shootings, chronic bullying, cyberbullying, sexual harassment, and social exclusion.  When violence occurs, it hampers the 
schools’ primary goal of educating all students to allow them to reach their full potential. Research shows that victims of 
school violence are at increased risk of academic (Lacey & Cornell, 2013) and social–emotional problems (Nickerson & 
Slater, 2009; Reijntjes, Kamphuis, Prinzie, & Telch, 2010)  

While gun violence in schools is extremely rare, the majority of youth homicides are by a firearm, and nearly half of youth 
suicide deaths involve the use of a gun (CDC, 2014; NASP, 2013).   Efforts to reduce violence in schools and communities 
at large must include strategies for eliminating inappropriate youth access to firearms, strategies to keep guns out of the 
hands of those who would harm students and school policies which ensure that the only armed persons at schools are 
highly trained professionals (e.g., school resource officers). 

Positive school engagement has been proven to promote and enhance school violence prevention efforts (Tillery, Varjas, 
Roach, Kuperminc, & Meyers, 2013).  School Psychologists are charged with playing an important role in aiding school 
climate conditions that create safe, secure, and peaceful schools.  According to Guiding Principal IV.1 of the National 
Association of School Psychologists Principles for Professional Ethics 2020, “School psychologists use their expertise in 
psychology and education to promote school, family, and community environments that are safe and healthy for children 
and youth.”  (p. 53)   IASP supports School Psychologists’ efforts to promote the development of comprehensive systems 
to prevent violence, prepare for, and respond to violence-related crises if/when they occur.  In a position paper on school 
violence, the National Association of School Psychologists suggests School Psychologists use their training in the following 
areas to help promote school-wide practices: 

● provide group facilitation and consultation to help schools form effective safety and crisis planning teams
(Furlong et. al, 2010);

● facilitate efforts to collect and organize safety, violence, and crisis needs assessment information at school and
district levels using validated instruments that support effective evidence-based decision making (Larson & Mark,
2014);

● implement prevention and intervention programs that include collaboration among parents, teachers, students,
and community members designed to reduce aggressive behaviors among students (Larson & Mark, 2104);

● consult with school staff to implement programs that foster social–emotional skills, so that students are better
able to avoid conflicts and to resolve them peacefully when they do occur (Durlak, Weissberg, Dymniki, Taylor, &
Schellinger, 2011);

● counsel and support victims of violence in all its forms (e.g., physical, psychological, and social isolation; Brock,
Nickerson, Reeves, Savage, & Woitaszewski, 2011);

● participate in and facilitate the implementation of empirically validated procedures to  respond to threats of
targeted violence (Cornell, Sheras, Gregory, & Fan, 2009); and
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●  help individuals and communities respond to and recover from crises spawned by violence (Brock & Jimerson, 
2012). 

 
When schools do not attend to overt acts of school violence as well as other common forms of victimization, the school 
climate can be damaged leading to the erosion of the resilience-promoting influence of schools leaving students to suffer 
in silence and diminishing their sense of well-being and resiliency.  Schools must take a multifaceted approach to reduce 
violence in the schools. Serious violent acts, though rare, will have profound consequences on the students and the 
school as a system. Bullying, sexual harassment, and fights are much more common in schools, and can be very pervasive 
at eroding the school culture as well as have negative effects on the individual students involved.  (Mehta, Cornell, Fan, & 
Gregory, 2013). In order to ensure the ongoing safety and wellbeing of all students and staff, the school must create 
conditions to discourage violence by responding quickly and effectively when violence occurs.  Truly comprehensive, 
violence reduction programs guide student attitudes regarding violence, teach students and school staff effective 
conflict resolution skills, and develop and maintain a climate that promotes tolerance and understanding among 
students and staff. Outside violence prevention efforts should be woven into a successful school safety program. The 
physical and mental health of a community’s children and youth are strengthened when the entire community commits to 
reducing violence. 
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